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Abstract 

The rapid integration of AI tools like ChatGPT in education raises questions about their potential to enhance 

assessment methods. However, researchers have not fully explored teachers' attitudes toward adopting ChatGPT 

for educational assessment, especially regarding how gender, academic discipline, and years of experience 

influence their attitudes toward using these technologies. The study examined the effect of gender, academic 

discipline, and years of experience on teachers' attitudes toward using ChatGPT for educational assessment. The 

study employed a descriptive survey research design in administering an online survey to teachers (n = 102). 

Data collected were analyzed using linear regression. Results indicated that gender (β = -.536, p = .002) and 

academic discipline (β = .349, p = .014) significantly influenced attitudes, with male teachers and those in the 

Sciences showing more favourable attitudes toward ChatGPT. However, years of experience had no significant 

effect on attitude (β = .035, p = .616). Overall, the model was statistically significant (F(3, 98) = 6.450, p < 

0.05), highlighting the importance of gender and discipline in shaping attitudes toward the use of ChatGPT for 

educational assessment. The study concluded that gender and academic discipline are key predictors. Other 

unexplored factors might influence teachers' attitudes toward adopting ChatGPT for educational assessment. 

Further research may consider exploring additional factors like institutional support, training, and perceived 

usefulness of AI tools to gain a comprehensive understanding. 
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INTRODUCTION 

 

Education is aimed to equip students with the knowledge and skills necessary to contribute 

effectively to national development. Through diverse academic programs, institutions allow 

students to specialize in various fields and develop expertise. Alongside this, education nurtures 

essential skills such as critical thinking, problem-solving, and communication, preparing 

students to participate actively in the workforce and society. These skills are honed through 

regular assessments. Assessment is a crucial component of education, measuring students' 

understanding and mastery of subjects. It evaluates academic performance and influences 

educational trajectories and outcomes (Sabitova, 2023; Sievertsen, 2023). Also, it serves as a 

driving force in the teaching process, enabling teachers to adjust their methods based on student 

performance (Lebona & Ayanwale, 2024; Ngoc, 2023). Educational assessments encompass 

various tools and techniques to evaluate learning progress, performance, and skill acquisition 

across different academic and professional contexts. These assessments identify students' 

strengths and weaknesses before instruction begins, allowing for tailored educational strategies 

(Din et al., 2023). Comprehensive and rigorous assessment procedures are necessary to gauge 

the depth and breadth of student learning, ensuring that students meet educational goals and 

expectations. 

Recently, technology has significantly transformed education by enhancing learning 

opportunities, fostering collaboration, and personalizing learning experiences (Opesemowo & 

Ndlovu, 2024; Verma et al., 2024). Integrating digital tools has revolutionized traditional 

teaching methods, enabling innovative strategies such as flipped classrooms and blended 

learning, which cater to diverse learning styles (Hutasuhut & Harahap, 2024). Technological 
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advancements have made educational assessments more efficient, streamlining the process of 

evaluating students. Among these advancements is ChatGPT, a powerful AI tool that uses natural 

language processing to engage in meaningful dialogue, provide detailed information, and answer 

complex questions. The development of ChatGPT stems from a series of generative pre-trained 

transformer models (GPT-1 to GPT-4), which have demonstrated exceptional capabilities in 

language understanding and generation tasks, such as machine translation, summarization, and 

question answering (Wu et al., 2023). This performance is primarily credited to the transformer 

architecture and vast training datasets, which allow these models to produce text that closely 

resembles human writing. Launched in November 2022, ChatGPT, powered by GPT-3, is a 

chatbot designed to generate responses to user inputs with remarkable accuracy. As a form of 

deep learning artificial intelligence (AI), ChatGPT processes and generates natural language text, 

enabling it to engage in complex discussions and solve intricate problems through advanced 

information analysis and synthesis (Susnjak, 2022). 

Through continuous learning and interaction, ChatGPT can adapt to different 

conversational styles and topics, making it a highly versatile tool for a wide range of applications 

(Adeshola & Adepoju, 2023; Bansal et al., 2024; Javaid et al., 2023; Su & Sheng, 2024). Its 

ability to understand context and generate coherent responses has transformed how learners 

interact with AI technology, paving the way for future more sophisticated and human-like 

conversational agents. As more advancements in AI technology are made, the potential for 

ChatGPT and similar models to reform industries such as customer service, education, and 

healthcare is boundless (Peters et al., 2024). By seamlessly integrating into various platforms 

and systems, studies (de Bem Machado et al., 2024; Opesemowo et al., 2024; Smith et al., 2023) 

have revealed that ChatGPT has the potential to enhance educational assessment and optimize 

learning processes in ways that were previously unimaginable. By utilizing ChatGPT in 

educational assessment, educators can gain valuable insights into student performance, tailor 

personalized learning experiences, and streamline the assessment process. This can lead to more 

efficient and effective teaching methods, ultimately improving student outcomes and fostering a 

more engaging and dynamic learning environment. ChatGPT can grade assignments quickly and 

consistently, demonstrating a moderate correlation with human graders, which suggests its 

potential as a supportive tool in educational settings (Damaševičius, 2024). By incorporating AI 

technology like ChatGPT into educational assessment, educators can change how they track and 

analyze student progress. This advanced tool can provide real-time feedback, identify areas 

where students may struggle, and suggest personalized resources to help them improve.  

Additionally, by harnessing the power of ChatGPT, educators can create a more 

personalized and practical learning experience for their students (Wardat et al., 2023). This AI 

technology can instantly generate interactive lessons, answer student queries, and even facilitate 

virtual classroom discussions (Opesemowo & Adekomaya, 2024). With ChatGPT, educators can 

easily tailor their teaching approach to meet the individual needs of each student, making 

learning more engaging and impactful. The integration of ChatGPT in education can 

revolutionize the traditional classroom setting, making it more dynamic, interactive, and student-

centered. The upsurge of AI-generated answers may prompt a reevaluation of conventional 

assessment methods. However, various research has been conducted on ChatGPT (Abdaljaleel 

et al., 2024; Almogren et al., 2024; Elbanna & Armstrong, 2024; Kolade et al., 2024; Kooli & 

Yusuf, 2024; Sumbal et al., 2024), but none have explored teachers' attitudes towards the use of 

ChatGPT for educational assessment to the knowledge of the researcher. 
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RESEARCH METHODS 

 

The study adopted the non-experimental design of the descriptive survey type and 

correlation studies to investigate teachers' attitudes towards using ChatGPT for educational 

assessment in Nigeria. This quantitative study administered an online survey to 102 teachers 

through convenient sampling techniques. The participants were from diverse backgrounds in sex, 

academic discipline, and years of experience. However, the online survey included questions 

focusing on teachers' familiarity with ChatGPT, their current practices in educational assessment, 

and their willingness to incorporate ChatGPT into their assessment methods. The data collected 

was analyzed using statistical techniques to determine the relationship between teachers' attitudes 

towards ChatGPT and their demographic characteristics. The study instrument was the Teachers' 

Use of ChatGPT for Educational Assessment Questionnaire (TUCEAQ), developed based on a 

literature review and validated through expert feedback and pilot testing. Data analysis was 

conducted using SPSS version 29, applying a simple linear regression to examine the effect 

across groups, including sex, discipline, and years of experience. The instrument was well 

scrutinized for reliability and validity. The study assessed teachers' attitudes towards using 

ChatGPT's educational assessment. Results were based on teachers' responses, with scoring 

patterns to reflect their attitudes and statistical methods applied to determine significant 

differences between the groups. 

 

 

RESULT AND DISCUSSION 

 

The researchers conducted a preliminary investigation to verify assumptions before the 

primary analysis. They tested the normality and homogeneity of variance of teachers' responses. 

Shapiro Wilk's test showed no significant effect, with kurtosis and skewness values within the 

acceptable range of -2.58 to +2.58. Levene's test for homogeneity also yielded non-significant 

results (p > 0.05), indicating no statistical differences among respondents based on sex, 

discipline, and years of experience. These tests ensured that the dataset met the necessary criteria 

for normality and homogeneity, which is crucial for maintaining the validity and reliability of 

the results. 

Further preliminary analysis confirmed the construct validity and reliability of the 

measurement model, with nine items retained and eight excluded. Outer loadings ranged from 

0.64 to 0.91, and composite reliability (CR) and Average Variance Extracted (AVE) surpassed 

the recommended thresholds. The "Attitude" construct had a CR of 0.93 and an AVE of 0.70. 

These findings confirmed that the Instrument's constructs achieved satisfactory convergent 

validity and reliability, allowing the analysis phase to proceed using ANOVA to assess teachers' 

use of ChatGPT for educational assessment. The researcher conducted a descriptive analysis of 

teachers' demographic variables, examining attitudes and perceptions. Independent sample t-

tests and one-way ANOVA were used to explore differences in variables such as sex, discipline, 

and years of experience. Male teachers demonstrated higher attitudes (M = 2.10, SD = 0.84) than 

females (M = 1.54, SD = 0.76). Variations in attitudes were observed across academic 

disciplines, with the Humanities showing consistent mean values.  

Table 1: Descriptive statistics for both attitude and perception of teachers 

Variables  N 𝑥̅ SD 

Gender  Male 63 2.10 0.84 

Female 39 1.54 0.76 
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Discipline 

Arts 4 1.00 0.00 

Humanities 48 1.75 0.84 

Sciences 50 2.08 0.83 

 

 

Experience 

0 – 5 years 32 1.59 0.67 

>5- 9 years 22 2.32 0.89 

>9 – 13 years 24 2.13 0.80 

>13 – 30 years 24 1.63 0.88 

Note: N= Sample size; 𝑥̅ = Mean; SD = Standard Deviation 

 The descriptive statistics in Table 1 provide an overview of teachers' attitudes towards 

ChatGPT, broken down by gender, discipline, and years of experience. Male teachers reported a 

higher mean attitude (𝑥̅ = 2.10, SD = 0.84) compared to female (𝑥̅ = 1.54, SD = 0.76) 

counterparts. Across disciplines, the highest mean attitude was observed in Sciences (𝑥̅  = 2.08, 

SD = 0.83), followed by Humanities (𝑥̅  = 1.75, SD = 0.84), with Arts showing the lowest mean 

(𝑥̅  = 1.00, SD = 0.00). 

 When considering years of experience, teachers with more than 5-9 years had the highest 

mean attitude (x̅ = 2.32, SD = 0.89), while those with 0-5 years of experience reported a lower 

mean attitude (x̅ = 1.59, SD = 0.67). teachers with 9-13 years of experience had a mean attitude 

of (x̅ = 2.13, SD = 0.80), and those with more than 13-30 years showed a mean of (x̅ = 1.63, SD 

= 0.88). These statistics suggest variations in attitudes across demographic groups, with 

experience and discipline playing significant roles in shaping teachers' attitudes. 

Hypotheses  

The study explores the effect of gender, academic discipline, and years of experience on attitudes 

towards using ChatGPT for educational assessment. The following hypotheses were proposed. 

H1: There is a significantly positive impact of gender on attitude 

H2: There is a significantly positive impact of academic discipline on attitude 

H3: There is a significantly positive impact of years of experience on attitude 

Table 2: Effect of gender, academic discipline, and years of experience on teachers' 

attitude 

Hypotheses  Regression Weights β t p-value Results 

H1  G → TA -.536 -3.248 .002* Supported  

H2 AD → TA .349 2.495 .014* Supported 

H3 YrE → TA .035 .503 .616 Not supported 

R  .165     

F (3, 98)  6.450     

Note. *p < 0.05. G.: Gender, AD.: Academic Discipline, YrE.: Years of Experience, TA. 

Teachers' Attitude 

The dependent variable (attitude) was regressed when predicting variables of gender, 

academic status, and years of experience. The independent variable predicts teachers' attitudes 

towards using ChatGPT F (3, 98) = 6.450, p < 0.01, indicating that the three factors under study 

significantly impact teachers' attitudes. However, the R2 = .165 depicts that the model explains 

16.5% of the variance in the teachers' attitudes. 

In addition, coefficients were further accessed to ascertain the influence of each factor on 

the criterion variable (teachers' attitudes). H1 evaluates whether gender is significant and 

positively affects teachers' attitudes. The result demonstrated that gender significantly and 

negatively impacts teachers' attitudes towards using ChatGPT for educational assessment (β = -

.536, t = -3.248, p = .002). Hence, H1 was supported. H2 evaluates whether academic discipline 
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has a significantly positive impact on teachers' attitudes. The results show that academic 

discipline significantly impacts teachers' attitudes (β = .349, t = 2.495, p = .014). Consequently, 

H2 was supported. H3 evaluates whether years of experience have a significantly positive impact 

on teachers' attitudes. The results unveil that the year of experience significantly impacts 

teachers' attitudes (β = .035, t = .503, p = .616). Hence, H3 was not supported.  

  While the concept of AI has been around for decades, recent advancements in computing 

power and data availability have accelerated its development and applications. AI is used in 

various industries, including healthcare, finance, transportation, entertainment, and education. 

The increasing use of AI tools like ChatGPT in education raises essential considerations for 

assessment methods. Thus, involving teachers is crucial to effectively integrating AI tools into 

classroom assessment. Understanding teachers' attitudes toward these tools is necessary for their 

acceptance and effective implementation. However, studies that specifically investigated the 

dimensions of the potential of ChatGPT were non-existent. This study contributes to the literature 

on teachers' attitudes towards using ChatGPT for educational assessment. 

The regression analysis demonstrated a statistically significant negative effect of gender 

on teachers' attitudes (β = -0.536, t = -3.248, p = 0.002). This result indicates that male teachers 

have more favourable attitudes towards using ChatGPT in educational assessment than female 

teachers. The negative β coefficient suggests that as gender moves from male to female, attitudes 

become less optimistic. This could be attributed to gender-based differences in technology 

adoption, where male teachers might feel more comfortable or familiar with integrating 

technological tools like ChatGPT into their teaching practices. These findings align with prior 

research highlighting gender disparities in technology acceptance, with men often exhibiting 

higher levels of technology confidence and usage than women. Also, Bouzar et al. (2024) 

revealed that university student males reported longer usage times of ChatGPT, indicating a more 

favourable engagement with the technology. Contrary, these findings oppose the result of 

Permata et al. (2024), who disclosed that social influence and performance expectancy were 

more potent motivators for male students in adopting ChatGPT, suggesting a broader trend of 

male preference for technology in educational contexts. 

In terms of the academic discipline, the study uncovered that teachers in specific disciplines, 

particularly those in Sciences, have a more positive attitude toward using ChatGPT for 

educational purposes than those in other fields. These findings corroborated Taani and Alabidi 

(2024), who submitted that science teachers recognize ChatGPT's potential to enhance student 

engagement and understanding, particularly in mathematics and science contexts. Teachers in 

the Sciences may be more inclined to adopt AI tools due to the technological nature of their 

discipline, which often involves data-driven approaches and innovative methods (Ahmad et al., 

2024). In contrast, Kim and Kim (2022) posit that teachers from the Arts and Humanities may 

be more hesitant or skeptical, possibly due to concerns about the appropriateness of AI for 

subjective or qualitative assessments common in these fields. Despite these reservations, some 

educators in the Arts and Humanities are also beginning to explore using AI tools in their 

classrooms (Walter, 2024). Teachers see the potential benefits of using AI to analyze textual 

data, assist with research, or even create art. As AI technology continues to advance and integrate 

into various disciplines, it is likely that more educators will be open to incorporating AI tools 

into their teaching practices, regardless of their field of study. 

Interestingly, years of experience had no significant effect on teachers' attitudes towards 

ChatGPT (β = 0.035, t = 0.503, p = 0.616). This finding suggests that teachers' attitudes toward 

AI use for assessment do not significantly change based on their teaching experience. Whether 

new teachers or seasoned professionals, their willingness to incorporate AI tools like ChatGPT 

remains largely unaffected. This could imply that AI adoption's potential benefits and challenges 

are universally perceived across different experience levels, with no significant bias towards 
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early-career or veteran educators. It also indicates that factors other than experience, such as 

training, support, and personal beliefs, may influence teachers' attitudes towards AI use in 

assessment (Al Darayseh, 2023; Kim & Lee, 2024; Shahid et al., 2024).  Hojeij et al. (2024) 

noted that in-service teachers recognize ChatGPT's potential to enhance personalized learning 

and streamline educational material creation, aligning with modern pedagogical approaches. 

 

 

CONCLUSION 

 

In the study, it was concluded that gender and academic discipline have a significant 

effect on teachers' attitudes towards ChatGPT for educational assessments. It is observed that 

male teachers and those in the sciences strongly support using AI tools like ChatGPT in 

assessment practices. Years of experience do not significantly impact their attitudes toward 

integrating AI tools like ChatGPT into assessment practices. As a result of these findings, 

technological familiarity and discipline-specific requirements influence teachers' attitudes 

toward AI adoption. However, bridging the gap across gender and disciplines may require more 

comprehensive training and support, ensuring that AI is effectively integrated into educational 

assessments across gender and disciplines. However, future research should delve deeper into 

the reasons behind the gender and discipline-based differences in attitudes towards AI integration 

in assessment practices. 

Additionally, exploring the impact of various training and support programs on teachers' 

willingness to adopt AI tools could provide valuable insights for educational institutions looking 

to enhance their assessment methods. Furthermore, considering the potential ethical implications 

of AI in education and addressing any concerns teachers may have about privacy and bias could 

also be crucial in promoting the successful implementation of AI technologies in the classroom. 

Ultimately, a collaborative effort between educators, policymakers, and technology developers 

will be essential in harnessing the full potential of AI in educational assessments. 

 

 

REFERENCES 

 

 Abdaljaleel, M., Barakat, M., Alsanafi, M., Salim, N. A., Abazid, H., Malaeb, D., . . . Sallam, 

M. (2024). A multinational study on the factors influencing university students’ attitudes 

and usage of ChatGPT. Scientific Reports, 14(1), 1983. https://doi.org/10.1038/s41598-

024-52549-8 

Adeshola, I., & Adepoju, A. P. (2023). The opportunities and challenges of ChatGPT in 

education. Interactive Learning Environments, 1-14. 

https://doi.org/10.1080/10494820.2023.2253858 

Ahmad, K., Iqbal, W., El-Hassan, A., Qadir, J., Benhaddou, D., Ayyash, M., & Al-Fuqaha, A. 

(2024). Data-Driven Artificial Intelligence in Education: A Comprehensive Review. 

IEEE Transactions on Learning Technologies, 17, 12-31. 

https://doi.org/10.1109/TLT.2023.3314610  

Al Darayseh, A. (2023). Acceptance of artificial intelligence in teaching science: Science 

teachers' perspective. Computers and Education: Artificial Intelligence, 4, 100132. 

https://doi.org/10.1016/j.caeai.2023.100132  

Almogren, A. S., Al-Rahmi, W. M., & Dahri, N. A. (2024). Exploring factors influencing the 

acceptance of ChatGPT in higher education: A smart education perspective. Heliyon, 

10(11). https://doi.org/10.1016/j.heliyon.2024.e31887 

 Bansal, G., Chamola, V., Hussain, A., Guizani, M., & Niyato, D. (2024). Transforming 

mailto:editorijhess@gmail.com
https://doi.org/10.1038/s41598-024-52549-8
https://doi.org/10.1038/s41598-024-52549-8
https://doi.org/10.1080/10494820.2023.2253858
https://doi.org/10.1109/TLT.2023.3314610
https://doi.org/10.1016/j.caeai.2023.100132
https://doi.org/10.1016/j.heliyon.2024.e31887


International Journal Of Humanities Education And Social Sciences (IJHESS)                        E-ISSN: 2808-1765 
Volume 4, Number 4, February, Page. 1395 – 1403 
Email : editorijhess@gmail.com 

1401 

https://ijhess.com/index.php/ijhess/ 

 

Conversations with AI—A Comprehensive Study of ChatGPT. Cognitive Computation, 

16(5), 2487-2510. https://doi.org/10.1007/s12559-023-10236-2 

Bouzar, A., El Idrissi, K., & Ghourdou, T. (2024). Gender differences in perception and usage of 

ChatGPT. International Journal of Humanities and Educational Research, 6(2), 571-582. 

https://doi.org/10.47832/2757-5403.25.32  

Damaševičius, R. (2024). Commentary: ChatGPT-supported student assessment – can we rely 

on it? Journal of Research in Innovative Teaching & Learning, 17(2), 414-416. 

https://doi.org/10.1108/JRIT-09-2024-195 

de Bem Machado, A., Pesqueira, A., & Sousa, M. J. (2024). A Review ChatGPT and the Future 

of Education. In A. de Bem Machado, M. J. Sousa, F. Dal Mas, S. Secinaro, & D. 

Calandra (Eds.), Digital Transformation in Higher Education Institutions (pp. 155-176). 

Springer Nature Switzerland. https://doi.org/10.1007/978-3-031-52296-3_9  

Din, A. G. b. M., bin Zabidin, M. A. R., Tahawi, A. R. M. A., bin Md Din, O., & Aawi, F. (2023). 

Educational Assessment: Its Types and Outcomes: A Bibliometric Analytical Study. 

International Journal of Academic Research in Business and Social Sciences, 13(11), 

1599-1618. https://doi.org/10.6007/IJARBSS/v13-i11/19516  

Elbanna, S., & Armstrong, L. (2024). Exploring the integration of ChatGPT in education: 

adapting for the future. Management & Sustainability: An Arab Review, 3(1), 16-29. 

https://doi.org/10.1108/MSAR-03-2023-0016 

Hojeij, Z., Kuhail, M. A., & ElSayary, A. (2024). Investigating in-service teachers’ views on 

ChatGPT integration. Interactive Technology and Smart Education, ahead-of-

print(ahead-of-print). https://doi.org/10.1108/ITSE-04-2024-0094  

Hutasuhut, I. F., & Harahap, H. D. (2024). The Influence of Technology in the World of 

Education. Edumaniora: Jurnal Pendidikan dan Humaniora, 3(01), 14-20.  

Javaid, M., Haleem, A., Singh, R. P., Khan, S., & Khan, I. H. (2023). Unlocking the opportunities 

through ChatGPT Tool towards ameliorating the education system. BenchCouncil 

Transactions on Benchmarks, Standards and Evaluations, 3(2), 100115. 

https://doi.org/10.1016/j.tbench.2023.100115 

Kim, N. J., & Kim, M. K. (2022). Teacher’s Perceptions of Using an Artificial Intelligence-Based 

Educational Tool for Scientific Writing [Original Research]. Frontiers in Education, 7. 

https://doi.org/10.3389/feduc.2022.755914  

Kim, S.-W., & Lee, Y. (2024). Investigation into the Influence of Socio-Cultural Factors on 

Attitudes toward Artificial Intelligence. Education and Information Technologies, 29(8), 

9907-9935. https://doi.org/10.1007/s10639-023-12172-y  

Kolade, O., Owoseni, A., & Egbetokun, A. (2024). Is AI changing learning and assessment as 

we know it? Evidence from a ChatGPT experiment and a conceptual framework. Heliyon, 

10(4). https://doi.org/10.1016/j.heliyon.2024.e25953 

Kooli, C., & Yusuf, N. (2024). Transforming Educational Assessment: Insights Into the Use of 

ChatGPT and Large Language Models in Grading. International Journal of Human–

Computer Interaction, 1-12. https://doi.org/10.1080/10447318.2024.2338330 

Lebona, R., & Ayanwale, M. A. (2024). Teachers’ Perceptions on Assessment for Learning in 

Geography: An Exploratory Approach. Studies in Learning and Teaching, 5(1), 102-117. 

https://doi.org/10.46627/silet.v5i1.328  

Ngoc, H. N. (2023). Innovative Teaching Methods, Test and Evaluate Student Learning 

Outcomes. Global academic journal of humanities and social sciences, 5(1), 27-32. 

https://doi.org/ 10.36348/gajhss.2023.v05i01.006  

Opesemowo, O. A. G., & Adekomaya, V. (2024). Harnessing Artificial Intelligence for 

Advancing Sustainable Development Goals in South Africa's Higher Education System: 

A Qualitative Study. International Journal of Learning, Teaching and Educational 

mailto:editorijhess@gmail.com
https://doi.org/10.1007/s12559-023-10236-2
https://doi.org/10.47832/2757-5403.25.32
https://doi.org/10.1108/JRIT-09-2024-195
https://doi.org/10.1007/978-3-031-52296-3_9
https://doi.org/10.6007/IJARBSS/v13-i11/19516
https://doi.org/10.1108/MSAR-03-2023-0016
https://doi.org/10.1108/ITSE-04-2024-0094
https://doi.org/10.1016/j.tbench.2023.100115
https://doi.org/10.3389/feduc.2022.755914
https://doi.org/10.1007/s10639-023-12172-y
https://doi.org/10.1016/j.heliyon.2024.e25953
https://doi.org/10.1080/10447318.2024.2338330
https://doi.org/10.46627/silet.v5i1.328
https://doi.org/


International Journal Of Humanities Education And Social Sciences (IJHESS)                        E-ISSN: 2808-1765 
Volume 4, Number 4, February, Page. 1395 – 1403 
Email : editorijhess@gmail.com 

1402 

https://ijhess.com/index.php/ijhess/ 

 

Research, 23(3), 67-86. https://doi.org/10.26803/ijlter.23.3.4 

Opesemowo, O. A. G., Abanikannda, M. O., & Iwintolu, R. O. (2024). Exploring the potentials 

of ChatGPT for instructional assessment: Lecturers' attitude and perception. 

Interdisciplinary Journal of Education Research, 6, 1-12. https://doi.org/10.38140/ijer-

2024.vol6.21  

Opesemowo, O. A. G., & Ndlovu, M. (2024). Artificial intelligence in mathematics education: 

The good, the bad, and the ugly. Journal of Pedagogical Research, 1-14. 

https://doi.org/10.33902/JPR.202426428 

Permata, K. I., Azizah, S.-., -, N.-., & Wati, W. R. (2024). Language Teachers and Gender Role 

Attitudes: Sociocultural Perspective [Gender Role Attitudes; Sociocultural Perspective; 

Socialization; Teacher Behavior; Symbolic Interaction]. 2024, 19(1), 14. 

https://doi.org/10.14710/sabda.19.1.76-89  

Peters, M. A., Jackson, L., Papastephanou, M., Jandrić, P., Lazaroiu, G., Evers, C. W., . . . Fuller, 

S. (2024). AI and the future of humanity: ChatGPT-4, philosophy and education – Critical 

responses. Educational Philosophy and Theory, 56(9), 828-862. 

https://doi.org/10.1080/00131857.2023.2213437 

Sabitova, K. (2023). Determination and assessment of students' basic competence level in school 

education. Society and Innovation, 4(10/S), 219-226. https://doi.org/10.47689/2181-

1415-vol4-iss10/S-pp219-226 

Shahid, M. K., Zia, T., Bangfan, L., Iqbal, Z., & Ahmad, F. (2024). Exploring the relationship of 

psychological factors and adoption readiness in determining university teachers’ attitude 

on AI-based assessment systems. The International Journal of Management Education, 

22(2), 100967. https://doi.org/10.1016/j.ijme.2024.100967  

Sievertsen, H. H. (2023). Assessments in Education. In Oxford Research Encyclopedia of 

Economics and Finance.  

Smith, A., Hachen, S., Schleifer, R., Bhugra, D., Buadze, A., & Liebrenz, M. (2023). Old dog, 

new tricks? Exploring the potential functionalities of ChatGPT in supporting educational 

methods in social psychiatry. International Journal of Social Psychiatry, 69(8), 1882-

1889. https://doi.org/10.1177/00207640231178451 

Su, Z., & Sheng, W. (2024). ChatAdp: ChatGPT-powered Adaptation System for Human-Robot 

Interaction. 2024 IEEE International Conference on Robotics and Automation (ICRA), 

5512-5518. https://doi.org/10.1109/ICRA57147.2024.10611520 

Sumbal, A., Sumbal, R., & Amir, A. (2024). Can ChatGPT-3.5 Pass a Medical Exam? A 

Systematic Review of ChatGPT's Performance in Academic Testing. Journal of Medical 

Education and Curricular Development, 11, 23821205241238641. 

https://doi.org/10.1177/23821205241238641 

Susnjak, T. (2022). ChatGPT: The end of online exam integrity? arXiv preprint 

arXiv:2212.09292.  

Taani, O., & Alabidi, S. (2024). ChatGPT in education: benefits and challenges of ChatGPT for 

mathematics and science teaching practices. International Journal of Mathematical 

Education in Science and Technology, 1-30. 

https://doi.org/10.1080/0020739X.2024.2357341  

Verma, R. K., Gupta, S., & Illinich, S. (2024). Technology-enhanced personalized learning in 

higher education. In Advances in Technological Innovations in Higher Education (pp. 

71-92). CRC Press.  

Walter, Y. (2024). Embracing the future of Artificial Intelligence in the classroom: the relevance 

of AI literacy, prompt engineering, and critical thinking in modern education. 

International Journal of Educational Technology in Higher Education, 21(1), 15. 

https://doi.org/10.1186/s41239-024-00448-3  

mailto:editorijhess@gmail.com
https://doi.org/10.26803/ijlter.23.3.4
https://doi.org/10.38140/ijer-2024.vol6.21
https://doi.org/10.38140/ijer-2024.vol6.21
https://doi.org/10.33902/JPR.202426428
https://doi.org/10.14710/sabda.19.1.76-89
https://doi.org/10.1080/00131857.2023.2213437
https://doi.org/10.47689/2181-1415-vol4-iss10/S-pp219-226
https://doi.org/10.47689/2181-1415-vol4-iss10/S-pp219-226
https://doi.org/10.1016/j.ijme.2024.100967
https://doi.org/10.1177/00207640231178451
https://doi.org/10.1109/ICRA57147.2024.10611520
https://doi.org/10.1177/23821205241238641
https://doi.org/10.1080/0020739X.2024.2357341
https://doi.org/10.1186/s41239-024-00448-3


International Journal Of Humanities Education And Social Sciences (IJHESS)                        E-ISSN: 2808-1765 
Volume 4, Number 4, February, Page. 1395 – 1403 
Email : editorijhess@gmail.com 

1403 

https://ijhess.com/index.php/ijhess/ 

 

Wardat, Y., Tashtoush, M. A., AlAli, R., & Jarrah, A. M. (2023). ChatGPT: A revolutionary tool 

for teaching and learning mathematics. Eurasia Journal of Mathematics, Science and 

Technology Education, 19(7), em2286. https://doi.org/10.29333/ejmste/13272 

Wu, T., He, S., Liu, J., Sun, S., Liu, K., Han, Q. L., & Tang, Y. (2023). A Brief Overview of 

ChatGPT: The History, Status Quo and Potential Future Development. IEEE/CAA 

Journal of Automatica Sinica, 10(5), 1122-1136. 

https://doi.org/10.1109/JAS.2023.123618 

 

 

 

mailto:editorijhess@gmail.com
https://doi.org/10.29333/ejmste/13272
https://doi.org/10.1109/JAS.2023.123618

